Revised State Template for the
Consolidated State Plan
The Elementary and Secondary Education Act of 1965, as

Paperwork Burden Statement According to the Paperwork Reduction Act of 1995, no persons are required to
respond to a collection of information unless such collection displays a valid OMB control number. The valid OMB
control number for this information collection is 1810-0576. The time required to complete this information collection
is estimated to average 249 hours per response, including the time to review instructions, search existing data
resources, gather the data needed, and complete and review the information collection. If you have any comments
concerning the accuracy of the time estimate(s) or suggestions for improving this collection, please write to: U.S.
Department of Education, Washington, DC 20202-4537. If you have comments or concerns regarding the status of
your individual submission of this collection, write directly to: Office of Elementary and Secondary Education, U.S.
Department of Education, 400 Maryland Ave., S.W., Washington, DC 20202-3118.



Introduction
Section 8302 of the Elementary and Secondary Education Act of 1965 (ESEA), as amended by the
Every Student Succeeds Act (ESSA),! requires the Secretary to establish procedures and criteria
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Individual Program State Plan

An SEA may submit an individual program State plan that meets all applicable statutory and
regulatory requirements for any program that it chooses not to include in a consolidated State plan.
If an SEA intends to submit an individual program plan for any program, the SEA must submit the
individual program plan by one of the dates above, in concert with its consolidated State plan, if

applicable.

Consultation

Under ESEA section 8540, each SEA must consult in a timely and meaningful manner with the
*RYHUQRU RU DSSURSULDIIH RIILFLDOV 1URP WIKH *RYHUQRUfV RIILFH LQFOXGLQJ GXULQJ #KH GHYHORSPHQI
and prior to submission of its consolidated State plan to the Department. A Governor shall have
30 days prior to the SEA submitting the consolidated State plan to the Secretary to sign the
consolidated State plan. If the Governor has not signed the plan within 30 days of delivery by the
SEA, the SEA shall submit the plan to the Department without such signature.
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Programs Included in the Consolidated State Plan

Instructions: Indicate below by checking the appropriate box(es) which programs the SEA
included in its consolidated State plan. If an SEA elected not to include one or more of the
programs below in its consolidated State plan, but is eligible and wishes to receive funds under the
program(s), it must submit individual program plans for those programs that meet all statutory
and regulatory requirements with its consolidated State plan in a single submission.

Check this box if the SEA has included all of the following programs in its
consolidated State plan.

or

If all programs are not included, check each program listed below that the SEA includes in its
consolidated State plan:

[] Title I, Part A: Improving Basic Programs Operated by Local Educational Agencies
[ Title I, Part C: Education of Migratory Children

[] Title I, Part D: Prevention and Intervention Programs for Children and Youth Who
Are Neglected, Delinquent, or At-Risk

1 Title 11, Pa
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http://www.nysed.gov/mbk/schools/my-brothers-keeper

9. Use Title I School Improvement Funds to support the efforts of districts to increase diversity
and reduce socio-economic and racial/ethnic isolation and bias in schools.

10. Develop State and local policies and procedures to ensure that homeless youth are provided
the same access to appropriate educational supports, services, and opportunities as their
peers.

11. Create uniform transition plans for students exiting neglected or delinquent facilities and
require school districts to appoint a transition liaison to ensure equal supports for the
VIXGHQIV] VXFFHVVIXO0 UHIXUQ WR VFKRRO

12. Explicitly design the State accountability and support system to require schools and
districts to a) reduce gaps in performance between all subgroups, b) incentivize districts to
provide opportunities for advanced coursework to all high school students, ¢) continue to
support all students who need more than four years to meet graduation requirements, and d)
work with all students who have left school so that they can earn a high school equivalency
diploma.

13. Ensure that cultural responsiveness informs all school policies and practices and guides
interactions among all members of the school community.

Together, these goals reflect the 6IDIHV commitment to improving student learning results for all
students by creating well-developed, culturally responsive, and equitable systems of support for
achieving dramatic gains in student outcomes.

New York State posits that these goals can be achieved

IF ...

1. New York State identifies the New York

... THEN ...

New York State will eliminate gaps in achievement.
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the United States, and English Language Learners who are Native Americans, languages
other than English that are spoken by a significant portion of the participating student
population in one or more of the state’s LEAS, as well as languages spoken by a significant
portion of the participating student population across grade levels.

In September 2016, the Department began working with the Think Tank on summarizing
areas of consensus on the essential questions. These summaries, in large part, served as the
starting point for the development of a set of High Concept Ideas. In conjunction with the
Think Tank
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e Press releases to the media;

e Through the Think Tank members, who were encouraged to distribute the survey
links to their constituents;

e Through COP committee members, who were asked to share the survey links with
their constituents;
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strongly supported or supported the use of chronic absenteeism as a measure of school
quality and student success. Additionally, at the high school level, New York State will
initially use a College, Career, and Civic Readiness Index as a measure of school quality and
student success. Such an indicator drew substantial support from respondents to the survey
mentioned above, with two-thirds strongly supporting or supporting the use of a College,
Career, and Civic Readiness Index. The survey results are also being used to determine what
measures will be incorporated into New York State’s data dashboard and considered for
inclusion in the accountability system once valid and reliable baseline data becomes
available.

Spring 2017 Public Hearings on the ESSA Draft Plan and Public Comment Period on the
ESSA Draft Plan

On May 8, 2017, the Board of Regents released the state’s draft ESSA plan for public
comment and review. As described above, NYSED held more than 120 stakeholder and
public meetings to gather input to help inform the development of the draft plan. The
Department also hosted 13 public hearings on the plan from May 11 through June 16 and
accepted public comment on the plan through June 16, 2017.

At the 13 Public Hearings, there were more than 270 speakers who provided the Department
with their feedback. Additionally, over 800 comments were received on the draft plan
during the public comment period. In general, the commenters wanted the Department to:

e Provide clarity on 95% Participation Rate calculations and required actions. There
was concern about how the 95% participation rate requirement would affect some
school accountability classifications.

e Expand school accountability indicators to include Opportunity to Learn
indicators/index; student access to and/or participation in a full educational program
(science, arts, music, and physical education); and a “School Health Index.”

e Continue support for Transfer Schools and use alternative metrics to hold them
accountable for results.

e Continue its focus on teacher preparation. Commenters stated that the quality of the
field experience is more important than quantity of time spent. Also, commenters
stated that educators need more preparation on teaching students with different
learning styles.

e Increase access to culturally responsive education, career-ready coursework, and
digital technology.

e Appoint a task force on cultural responsiveness that includes parents and experts to
review state learning standards, school and district assessment, teacher assessment
certification requirements, and recommend changes that will increase cultural
responsiveness and improve instruction pedagogy and school climate.”

e About one third of the written comments were from three letter writing campaigns:
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o One campaign advocated for higher standards for accountability for all
schools with all students; a rating system based upon single overall ratings for
each school; and increased parental involvement in all steps of the
improvement plan process.

0 Another campaign advocated for the inclusion of creative arts therapists as
Specialized Instructional Support Personnel (SISP) in the ESSA provisions for
New York State.

0 The third campaign commended the Board of Regents for the inclusion of
school library provisions in the ESSA draft plan.

Many commenters applauded the specific focus on English Language Learners and
Multilingual Learners (ELLs/MLLS) within the draft plan. Some had concerns about testing
requirements for ELLs/MLLs. Several stakeholders asked that career and technical
education pathways and coursework get as much attention as Advanced Placement or
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Consultation with National Education Experts

To align stakeholder input with ESSA state plan requirements, the Department and Board of
Regents also worked closely with national education experts. Early in the plan development
process, the Board of Regents engaged with Dr. Linda Darling Hammond, from the Learning
Policy Institute, and Dr. Scott Marion, from the National Center for the Improvement of
Educational Assessment, to provide technical assistance and support to the Department and
the Board of Regents.

Linda Darling Hammond, President and CEO of the Learning Policy Institute, is a
nationally recognized expert in education policy. She has consulted widely with federal,
state,

Revised State Template for the Consolidated State Plan 17


https://learningpolicyinstitute.org/person/linda-darling-hammond
http://www.nciea.org/about-us/team/director/scott-marion

(California State University, Northridge), Delia Pompa (Migration Policy Institute),
Gene Wilhoit (National Center for Innovation in Education), and Susie Saavedra
(National Urban League)

Public Presentations to t
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Month/Year Activity

May 2017 ESSA Draft Plan Public Hearings
Public Comment Period for Draft Plan

June 2017 ESSA Draft Plan Public Hearings

Public Comment Period for Draft Plan

A. Title I, Part A: Improving Basic Programs Operated by Local
Educational Agencies (LEAS)

1.

Challenging State Academic Standards and Assessments (ESEA section

1111(b)(1) and (2) and 34 CFR §§ 200.1-200.8.)3

Eighth Grade Math Exception (ESEA section 1111(b)(2)(C) and 34 CFR §

200.5(b)(4)):

i.  Does the State administer an end-of-course mathematics assessment to
meet the requirements under section 1111(b)(2)(B)(v)(1)(bb) of the
ESEA?

X Yes
O No

ii.  If a State responds “yes” to question 2(i), does the State wish to exempt
an eighth-grade student who takes the high school mathematics course
associated with the end-of-course assessment from the mathematics
assessment typically administered in eighth grade under section
1111(b)(2)(B)(v)(I)(aa) of the ESEA and ensure that:

a. The student instead takes the end-of-course mathematics
assessment the State administers to high school students under
section 1111(b)(2)(B)(v)(1)(bb) of the ESEA;

b. The student’s performance on the high school assessment is used
in the year in which the student takes the assessment for
purposes of measuring academic achievement under section
1111(c)(4)(B)(i) of the ESEA and participation in assessments
under section 1111(c)(4)(E) of the ESEA;

c. In high school:

1.The student takes a State
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mathematics that is more advanced than the assessment
the State administers under section
1111(b)(2)(B)(v)(1)(bb) of the ESEA;

2.The State provides for appropriate accommodations
consistent with 34 CFR § 200.6(b) and (f); and

3.The student’s performance on the more advanced
mathematics assessment is used for purposes of
measuring academic achievement under section
1111(c)(4)(B)(i) of the ESEA and participation in
assessments under section 1111(c)(4)(E) of the ESEA.

X Yes
O No

If a State responds “yes” to question 2(ii), consistent with 34 CFR

8 200.5(b)(4), describe, with regard to this exception, its strategies to
provide all students in the State the opportunity to be prepared for and
to take advanced mathematics coursework in middle school.
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than 95% of seventh- and eighth-
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disabilities who are not eligible for the New York state alternate assessment and whose cognitive
and intellectual disabilities preclude their meaningful participation in chronological grade level
instruction to be assessed based on instructional level rather than chronological age ~ To preserve
IKH LQIHIULIN R1 WKHVH VIXGHQIV] DWHWPHQIV 1<6( ™ ZL00 UHOHDVH JXLGDQFH LQIRUPLQJ / ($IV KRZ
IKH\ FDQ GHIHUPLQH LI D VIXGHQW TXDOLILHV IRU WKLV DFFRP PRGDILRQ DQG ZL00 UHTXLUH / ($BIV IR VHHN
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parents and guardians of ELLs/MLLSs whose native/home language groups constitute less than 5%
RIIKH VIDIH]V WRIDO (// O/ / SRSXWDILRQ EXW who nonetheless have large and concentrated
presences in particular LEAs, New York State seeks to make culturally responsive materials for
parents and guardians of ELLs/MLLs accessible in each of the 10 languages spoken most
prevalently by the 6IDIH]V (//V O//V $VRI -17, the top 10 languages spoken by New York
State ELLs/MLLs are Spanish, Chinese, Arabic, Bengali, Russian, Urdu, Haitian-Creole, French,
Karen, and Nepali.

New York State has reviewed its ELL/MLL native/home language data disaggregated by
ELL/MLL subpopulations such as migratory students, foreign born students, Native American
students, and by grade band clusters (kindergarten through 5th, 6th through 8", and 9th through
12th grades, respectively), and determined that, while the rank order of New York State{V IRS
0DQJXDJHV LV VOLIKION GLIHUHQW IRU HDFK FDIHJRUN lIKHUH DUH QR DGGLILRQDO 30DQJIXDJIHV RIKHU IKDQ
(QJOLVK WKDII DUH SUHVHQI IR D VLIQLILFDQI H[WHQI™ ZLIKLQ KHVH VXESRSXODILRQV S5V DQ H[DP'StH
67.9% of foreign born ELLS/MLLs are Spanish speakers, followed by Arabic (4.7%), Chinese
(3.9%), and Karen (2.6%). Also, Spanish, Chinese, and Arabic are consistently the top three most
frequently spoken native/home languages by ELLs/MLLs across all grade bands. For example,
63.8% of ELLs/MLLs in kindergarten through 5th grades are Spanish speakers, 67.0% of
ELLs/MLLs in 6th through 8th grades are Spanish speakers, and 66.3% of ELLs/MLLs in 9th
through 12th grade are Spanish speakers.

ii. I1dentify any existing assessments in languages other than English, and specify for which
grades and content areas those assessments are available.

New York State currently translates Grades 3-8 Math assessments and Regents Examinations into
five languages (Chinese [Traditional], Haitian-Creole, Korean, Russian, and Spanish), and
Elementary- and Intermediate-level Science assessments into three languages (Chinese
[Traditional], Haitian-Creole, and Spanish). These languages were chosen based on an earlier
report commissioned by the New York State Board of Regents that found that, after English,
Chinese, Haitian-Creole, Korean, Russian, and Spanish were the most commonly reported
native/home languages of New York State students, and which, collectively, were the native/home
languages of 85% of ELLs/MLLs at that time.

For a number of years, the Department has sought funding from the New York State legislature to
expand translations of content-area assessments into additional languages, based on demographic
FKDQJHV ZLIKLQ WKH GUDIHTV SRSXODILRQ 6SHFLILFDOON\ WKH = HSDUIPHQW LV VHHNLQJ IXQGLQJ I1URP IIKH
State legislature to translate all of these exams into eight languages: Chinese (Traditional), Chinese
(Simplified), Haitian-Creole, Korean, Russian, Spanish, Arabic, and Bengali. To date the
Department has not yet secured this funding. &XUHQI0\ RI 1HZ <RUN 6IDIHIV (//V O/ /V
VSHDN SUDELF DV D QDILYH KRPH 0DQJXDJH DQG RI 1HZ <RUN 6IDIHIV (//V O/ /V VSHDN %HQJD0L
as a native/home language. While content assessments are already translated into Chinese
(Traditional), the Department has proposed to add Chinese (Simplified) to expand access for
Chinese speakers more familiar with Simplified Chinese characters. The Department offers for the
tests to be translated orally into other languages, as an accommodation for those ELLS/MLLS
whose native/home language is one for which a written translation is not available. The
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= HSDUIPHQIV HYHQIXDO JRDO LV IR WUDQVODIH WKHVH DVVHWPHQIV LQIR D00 of the top 10 languages spoken
E\ RXU GIDIHTV (//V O/ /V

Additionally, the Department is seeking funding from the New York State legislature to develop
Native Language Arts/Home Language Arts (NLA/HLA) exams for Grades 3-8 and for high
school. Spanish is the first language for which an NLA/HLA assessment will be developed.
Currently, 64.9% of New York Statefv (//V O/ /V VSHDN 6SDQLVK DV D QDILYH KRPH 0DQJXDJH
Finally, the Department is seeking funding from the New York State legislature to develop four
Languages Other Than English (LOTE)/World Languages academic assessments: in Spanish,
French, Italian, and Chinese.

iii. Indicate the languages identified in question 3(i) for which yearly student academic
assessments are not available and are needed.

The Department is seeking funding from the New York State legislature to expand translation of
yearly math and science assessments into the following eight languages: Chinese (Traditional),
Chinese (Simplified), Haitian-Creole, Korean, Russian, Spanish, Arabic, and Bengali. New York
State continues to make every effort to increase the number of languages into which assessments
are translated, but, to date, funding has not yet been made available.

iv. Describe how it will make every effort to develop assessments, at a minimum, in languages
other than English that are present to a significant extent in the participating student
population including by providing

a. The State’s plan and timeline for developing such assessments, including a description
of how it met the requirements of 34 CFR § 200.6(f)(4);

b. A description of the process the State used to gather meaningful input on the need for
assessments in languages other than English, collect and respond to public comment,
and consult with educators; parents and families of English learners; students, as
appropriate; and other stakeholders; and

c. Asapplicable, an explanation of the reasons the State has not been able to complete
the development of such assessments despite making every effort.

To date, funding has not been available for translation of these assessments. However, the
Department continues to seek funding from the New York State legislature to translate its math
and
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e For the 3-8 State assessments, a back-translation is performed by a separate vendor for

validation purposes.
e For Regents exams, an exam editor who is familiar with the test reviews the translated

versions of the test for completeness.

For the development of the NLA/HLA and LOTE/World
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New York State includes American Indian or Alaska Native, Black or African American, Hispanic
or Latino, Asian or Native Hawaiian/Other Pacific Islander, White, and Multiracial.

New York State uses the definitions below for these subgroups.

Race: The race choice indicates the race or races with which the student primarily identifies as indicated
by the student or the parent/guardian. Race designations do not denote scientific definitions of
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e Migrant: A student is a migrant child if the student is, or whose parent, guardian, or spouse is, a
migratory agricultural worker, including a migratory dairy worker or a migratory fisher, and who,
in the preceding 36 months, in order to obtain, or accompany such parent, guardian, or spouse, in
order to obtain, temporary or seasonal employment in agricultural or fishing work has moved from
one school district to another.

e Foster Care: A student in foster care is one who is in 24-hour substitute care for children placed
away from their parents and for whom the agency under title 1\VV-E of the Social Security Act has
placement and care responsibility. This includes, but is not limited to, placements in foster family
homes, foster homes of relatives, group homes, emergency shelters, residential facilities, child care
institutions, and pre-adoptive homes. A child is in foster care in accordance with this definition
regardless of whether or not the foster care facility is licensed and payments are made by the State,
tribal, or local agency for the care of the child, whether adoption subsidy payments are being made
prior to the finalization of an adoption, or whether there is federal matching of any payments that
are made.
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Annual Reporting Example:
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For accountability reporting, if the number of students is fewer than 30, performance results are
not reported for that group. The subgroups for accountability reporting are All Students, American
Indian or Alaska Native, Black or African American, Hispanic or Latino, Asian or Native
Hawaiian/Other Pacific Islander, White, Multiracial, Students with Disabilities, English Language
Learners, and Economically Disadvantaged Students.
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If the State’s minimum number of students for purposes of reporting is lower than the
minimum number of students for accountability purposes, provide the State’s minimum
number of students for purposes of reporting.

New York State uses an n-size of five when reporting annual data. For additional information
about how a reporting size of five protects student privacy and is statistically reliable, please see
pp. 32-33.

iii. Establishment of Long-Term Goals (ESEA section 1111(c)(4)(A)):
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are realistic if New York State is able to successfully implement its theory of action for improving
student outcomes.

New York State has established the following methodology to create ambitious long-term goals
and measures of interim progress for graduation rate.

e Step 1: Establish the 6IDIHIV 3HQG™ JRDO IRU IKH LQGLFDIRU 7KLV 3HQG™ JRDO LV IKH O0HYHO R
performance that, in the future, the State wishes each subgroup statewide and each
subgroup within each school to achieve. The 3end” goal for the 4-year adjusted cohort
graduation rate is 95%.

e Step 2: Set the period for establishing the first long-iHUP JRD0 IRZDUG DFKLHYLQJ #KH 3HQG™
goal. New York has set the 2021-2022 as the year in which New York State will set its first
long-term goal.

e Step 3: Set a target for the amount by which New York State plans to the close the gap
EHIZHHQ IKH 3HQG™ JRD0 DQG IIKH ILUVI 0RQJ-term goal. New York State has established a 20%
gap closing target. For example, the baseline performance for the All Students group is a
graduation rate of 80%. The 3end” goal is a 4-year adjusted cohort graduation rate of 95%.
The gap between the 3end” goal and the baseline performance is 15%. Twenty percent of
15% is 3% percent.

e Step 4: Add the baseline graduation rate to the Gap Closing amount to establish the 2021-
22 school year long-term goal. In the example above, the 2021-22 school year long-term
goal for the All Students group for 4-year adjusted cohort graduation rate would be 83%
(base year performance of 80 + 3 percent reduction target of 20%).

e Step 5: Repeat this process for other subgroups.

e Step 6: Each year, set a new long-term goal so that the long-term goal is always set five
years in the future. The previously established long-term goal becomes the measure of
interim progress for that year. For example, following the 2017-18 school year, a new long-
term goal for the 2022-23 school year will be set, and the 2021-22 school year long-term
goal will become the measure of interim progress for that year. This methodology allows
the long-term goals to be adjusted to reflect the rapidity with which the schools and
subgroups are making progress toward achieving the end goals established by the State.
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This same methodology is used to establish the long-term goals for the extended 5-year and 6-year
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2021-22

Long-
2015-16 Term
Subject Group Name Baseline Goal
Hispanic 72.9% 77.5% 96.0%
Multiracial 81.1% 84.1% 96.0%
Students with Disabilities 60.8% 67.8% 96.0%
White 90.5% 91.6% 96.0%
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The gap reduction methodology is explicitly designed to ensure that those subgroups with the
largest gaps between the baseline performance of the group and the long-term goal must show the
greatest gains in terms of achieving the measures of interim progress and the long-term goals. For
example, for the 6-year adjusted graduation rate, there is a 35% difference in the baseline
performance between the highest-achieving subgroup (Whites) and the lowest-achieving subgroup
(English language learners), which will be reduced to 28% if the long-term goals for these groups
are achieved.

c. English Language Proficiency. (ESEA section 1111(c)(4)(A)(ii))

1. Describe the long-term goals for English learners for increases in the percentage of such
students making progress in achieving English language proficiency, as measured by the
statewide English language proficiency assessment including: (i) baseline data; (ii) the State-
determined timeline for such students to achieve English language proficiency; and (iii) how
the long-term goals are ambitious.

New York State is committed to establishing ambitious goals for improving educational outcomes
for ELLs/MLLs. In general, New York State has sought to establish goals that stretch beyond
historical patterns of improvement in outcomes for students, but are realistic if New York State is
able to successfully implement its theory of action for improving student outcomes for
ELLs/MLLs, noted below.

New York State has established the following methodology to create ambitious long-term goals
and measures of interim progress for increases in the percentage of ELLs/MLLs making progress
in achieving English proficiency. As described below, New York State utilizes five levels of
proficiency (Entering, Emerging, Transitioning, Expanding, and Commanding). On the initial
English language proficiency assessment £ New York State Identification Test for English
Language Learners (NYSITELL) * students are identified as ELLs/MLLS if they score at the
Entering, Emerging, Transitioning, or Expanding Levels, and those who score Commanding on the
NYSITELL are not identified as ELLs/MLLs. Once identified, all ELLs/MLLs take, annually, the
New York State English as a Second Language Achievement Test (NYSESLAT) to determine
placement for the following year. Students may exit ELL/MLL status in one of two ways: 1) by
scoring at the Commanding level on the NYSESLAT, or 2) by scoring at the Expanding level on
the NYSESLAT AND scoring above designated cut points on the Grades 3-8 English Language
Arts Assessment or the Regents Exam in English.

e Step 1: Establish the 6IDIH{V 3HQG™ JRDO IRV WKH LQGLFDIRU 7KLV 3HQG™ JRDO LV lIKH OHYHO RI
performance that, in the future, the State wishes to achieve. The 3end” goal for the
percentage of students making progress in achieving English proficiency is 95%.

e Step 2: Set the period for establishing the first long-IHIP JRD0 IRZDUG DFKLHYLQJ IIKH 3HQG™
goal. New York State has set five years as the period for its first goal. Therefore, the 2021-
2022 school year will be the year for which first long-term goal will be established.
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e Step 3: Set a target for the amount by which New York State plans to the close the gap
EHIZHHQ IKH 3HQG™ Joal and the first long-term goal. New York has established a 20% gap
closing target. For example, the baseline performance for students making progress in
achieving English language proficiency is 43%. The gap between the 3end” goal and the
baseline performance is 52%. Twenty percent of 52% is 10%, rounded to the nearest whole
percent.

e Step 4: Add the baseline to the Gap Closing amount to establish the 2021-22 school year
long-term goal. In the example above, the 2021-22 school year long-term goal would be
53% (base year performance of 43% + 10% percent reduction target of 20%). The annual
target for each of the five years will be 2%.

e Step 5: Each year, set a new long-term goal so that the long-term goal is always established
five years in the future. The previously established long-term goal becomes the measure of
interim progress for that year. For example, following the 2017-18 school year, a new long-
term goal for the 2022-23 school year will be set and the 2021-22 school year long-term
goal will become the measure of interim progress for that year. This methodology allows
the long-term goals to be adjusted to reflect the rapidity with which the schools and
subgroups are making progress toward achieving the end goals established by the State.

The Department has identified that ELLs/MLLs generally become English proficient in three to
five years on average, based on a longitudinal analysis of all ELLs/MLLSs in a particular cohort,
with factors such as initial English Language Proficiency (ELP) level at entry determining the
specific number of years within which a student is expected to become English proficient. This
ILPHOLQH IRUPV IIKH EDVLV IRU 1HZ <RUN 6IDIH]V 0RQJ-term goals. Long-term goals are a result of
both this timeline and the model selected to monitor prRJVHW KH 37UDQVLILRQ ODIUL[ ~ described
below). The Department has developed this theory of action regarding ELL/MLL progress:

e New York State holds that all students who are not proficient in English must be
provided specific opportunities to progress toward and meet English language
proficiency requirements. This is important because students who are not English
proficient will not be able to fully demonstrate what they know and can do in English
language arts and mathematics delivered in English.

. Developing language proficiency is a cumulative process that occurs over time and
should occur in a timely manner. ELLs/MLLs should make meaningful progress toward
English proficiency, and the New York State accountability system is designed to
PRQUIRU VFKRROV] HHRUIV LQ IDFLOLIDILQJ (// O/ / SURJUHW
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Based on this theory of action, the Department has reviewed data regarding achievement and
proficiency of New York State ELLs/MLLs to identify a model for incorporating their progress
into State accountability determinations, as well as to identify research-based student-level targets
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Table: Non-linear growth to target based on five-year trajectory

Initial ELP

Year 2

Year 3

Year 4

Year 5

Entering (1)
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achievement. The State also is committed to
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reach levels beyond proficiency. An August 2016 report issued by the Thomas Fordham Institute,
HQILIOHG 3High Stakes for High Achievers: State Accountability in the Age of ESSA ~ DVVHUIV IIKDI
31&/% PHDQI ZH0 DV GLG PDQ\ VIDIIH DFFRXQIDELOLIN\ VAVIHPV WKDIl SUHFHGHG LI EXII LIl KDG D
pernicious flaw. Namely, it created strong incentives for schools to focus all their energy on
helping low-performing students get over a modest pproficiencyf bar, while ignoring the
educational needs of high achievers, who were likely to pass state reading and math tests
regardless of what happened in the classroom. This may be why the United States has seen
significant achievement growth for its lowest-performing students over the last twenty years but
VPDOOHU JDLQV IRU LIV RS VIXGHQIV ~ 7KH UHSRUII DOVR VIDIIHV WKDW SUHVHDUFK IURP )RUGKDP IKH -DFN
Kent Cooke Foundation, and elsewhere shows that these low-LQFRPH pKLIK I10NHUV] DUH OLNHOLHVII IR
HORVH DOILVXGH{ DV WKH\ PDNH WKHLU ZD\ WKURXJK VFKRRO 7KH UHVXON LV DQ pH[ FHOOHQFH JDSY ULYDOLQJ WKH
UDFKLHYHPHQI JDSV] WKDIF KDYH EHHQ RXU SROLF\ SUHRFFXSDILRQ ~ $ PI that gives extra credit to
students who score advanced on state assessments provides schools an incentive to move all
students to higher levels of performance. To ensure that schools did not divert attention away from
students at lower levels of performance, the index gives additional credit to schools for increasing
the percentage of students at Level 4 compared to Level 3, but only half as much credit as for
moving students from Level 1 to Level 2 or from Level 2 to Level 3.

All continuously enrolled students in the tested elementary and middle level grades and all
students in the annual high school cohort are included in the PI. For each subject, a Pl is computed
for each subgroup of students for which a school or district meets the minimum n-size
requirements.

Computation of the PI: A Pl is a value from 0 to 250 that is assigned to an accountability group,
indicating how that group performed on a required State test (or approved alternative) in English
language arts and mathematics. Student scores on the tests are converted to performance levels.

In elementary/middle- and secondary-
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Example of Elementary/Middle School ELA and Math Achievement Index

Accountability | Subject # of # of # # # # Numera | Denom Pl
Group Continuously | Continuously | Level | Level | Level | Level tor inator
Enrolled Enrolled 1 2 3 4
Students Tested
Students

Low-Income | Math 102 100 10 30 40 20 160 100 160
Low-Income ELA 100 90 20 20 30 20 130 95 137
Low-Income  Index 202
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Example of ELA and Math High School Performance Index

Accountability ~ Subject  # of Students #

Group in Level
Accountability 1
Cohort
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histories. Once SGPs are estimated for each student, group-level (e.g., subgroups or school-level)
statistics can be formed that characterize the typical performance of students within a group. New
York StatefV JURZIK PRGH0 7HFKQLFDO $GYLVRU\ &RP PLIlIHH UHFRP PHQGHG XVLQJ D PHDQ 6*P.
Hence, group-level statistics are expressed as the mean SGP within a group. This statistic is
referred to as the MGP. Scores from the unadjusted model are reported for informational purposes
to educators and are used for school accountability in Grades 4+8. Detailed information regarding
New York 6IDIHIV model can be found in the Growth Model for School Accountability 2015/16
Technical Report.

Although New York State anticipates using its current growth model to make differentiations
between schools based on 2017-18 school year data, New York State is currently evaluating this
model to identify improvements and is exploring potential alternative models for determining
student growth that New York State may seek to use in future years.

For school accountability purposes, New York
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MGP Index | (10,448/183) = 57.09

In the example above, the three-year unweighted ELA MGP and the three-year unweighted Math
O*3 DUH FRPSXIHG DQG WKHVH #ZR QXPEHUV DUH DYHUDJHG IR GHIHUPLQH WKH VFKRROJV *URZIK ,QGH[

For purposes of school differentiation, the Growth Index for each subgroup in a school is
converted to an Achievement Level that ranges from 1-4, as follows:

Greater than 54

Subgroup MGP Level
45 or Less 1
45.1 to 50 2
50.1 to 54 3
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This LV GHIHUPLQHG E\ VXEWDFILQJ WKH VIDIH]V EDVHILQH IURP
UHVXOI EN DQG DGGLQJ NIKDW UHVXOW IR WKH VADKHTVY;
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Schools are then assigned a Progress Level from 1 to 4 based on whether or not they met the
BIDIHTV /RQJ-7HUP *RD0 DQG ZKHIKHU IKH\ PHW IKH VIDIHTV O,3 RU IKH VFKRRITV O,3 = LG QRIl PHH
MIP means the school met neither the state nor the school MIP. Met lower MIP means the school
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accountability purposes in New York for 15 years, and is considered by stakeholders to be a
critical measure of school performance.

The Core Subject Performance Index is computed as = [(number of continuously enrolled tested
students scoring at Level 2 + (Level 3 * 2) + (Level 4 * 2.5) + the number of continuously enrolled
tested students] 100

7KH ZHLIKIHG DYHUDJH RI D VXEJURXSTV 3HUIRUPDQFH ,QGLFHV LV XVHG IR FUHDIH iKH VXEJURXSYV Core
Subject Performance Index as illustrated below:

Example of Elementary/Middle School Core Subject Performance Index

Accountability | Subject # of # # # # Numera | Denom Pl
Group Continuously | Level | Level | Level | Level tor inator
Enrolled 1 2 3 4
Tested

Students
Low-Income Math 100 10 30 40 20 160 100 160
Low-Income | ELA 95 25 20 30 20 130 95 137
Low-Income | Scienc 40 0 10 14 16 78 40 195

e

Low-Income | Index 235 35 60 84 56 368 235 157
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(DFK JURXSYV SHUIRUPDQFH LV DOVR FRPSDUHG iR IKH VIDIH 0RQJ-term goal. The state will determine if
a subgroup meets, does not meet, or exceeds the relevant goal. The threshold to be classified as
H[FHHGLQJ D VXEJURXS{V 0RQJ-term goal is the long-term goal plus 50% of the difference between
the long-term goal and the end goal. For example, for the four-year rate, the end goal is 95%. If the
long-term goal is 83.3%, exceeding the long-term goal is performance at or above 89.15%.

&6, LGHQILILFDILRQ LV GHIHUPLQHG XVLQJ KH SHUIRUPDQFH RI RQO\ IKH 33500 6IXGHQIV™ VXEJURXS
Schools will be identified as TSI for low performance on one or more of the following subgroups,

but not the All Students subgroup: Students with Disabilities, English Language Learners,
Economically Disadvantaged, and Racial/Ethnic Group subgroups.

For purposes of school differentiation, the Graduation Rate Index for each subgroup in a school is

converted to a Graduation Rate Index Level that ranges from 1-4 for each graduation rate cohort as
follows:
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timeline to proficiency, which is based on New York State longitudinal student data, can be
incorporated directly into the model. The Transition Matrix Table appears as a grid, and links
English language proficiency levels to the time in years that a student is an ELL/MLL. Credit is
DZDUGHG EDVHG RQ D VIXGHQIV JURZth from one level to the next, over the course of years in the
New York State school system. In other words, since analyses of student data show that
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Detailed explanation of each step:

Step 1: Determine initial level of proficiency for all students.

Applicable students take the New York State Identification Test for English Language Learners
(NYSITELL) and are classified into one of five levels: Entering, Emerging, Transitioning,
Expanding, and Commanding. Student previously classified take the New York State English as a
Second Language Achievement Test (NYSESLAT) to determine current level of proficiency.
Table A details the expected levels for students based on their initial ELP classification and years
in the program.

Table A: Cumulative Progress (Expected Levels)

Year
Initial ELP | 2 3 4 5
Entering 32.25 33.25 34.25 35

Emerging 33.25 3425 35
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Table C: Expected Student Progress, Based on
Statewide Probability of Meeting Progress Goal

Initial Level Year Probability N S.td'.
Deviation

Entering 2 0.72 15045 0.45
3 0.58 13403 0.49

4 0.42 9664 0.49

5 0.47 11718 0.50

Emerging 2 0.48 8071 0.50
3 0.33 5459 0.47

4 0.24 4187 0.43

Transitioning 2 0.29 6249 0.45
3 0.29 4609 0.45

Expanding 2 0.08 17764 0.28

Step 3: &DOFX0DIH HDFK VFKRROV VXFFHVV UDILR EDVHG RQ VIXGHQIV] UHVXOIV FRPSDUHG IR VIXGHQIV]
progress goals.

$ VFKRROTV VXFFHW UDILR LV GHIHUPLQHG E\ FRPSDULQJ D VIXGHQITV DFIXDO SURJUHVV IR KDI VIXGHQH]V
progress goal. The formula for calculating the success ratio is as follows:

a. Forall ELLs/MLLs in a school determine whether each student met the progress goal.

b.  $JIHIDIH FRXQH WKH QXPEHU RI VIXGHQIV PHHILQJ WKH SURJUHW JRDO IKLV HTXDOV 3
VIXGHQIV PHHILQJ SURJUHVV JRDOV ~

c. Forall ELLs/MLLs in a school identify the initial ELP status and year combination and
the uniform statewide likelihood that a student with that combination of initial status and
year will meet the progress goal.

d.  $JJIHIDIH VXP HDFK VIXGHQIV SUREDELOLIN RI PHHILQJ WKH SURJUHW JRDO lihis equals
36XP RI VIXGHQIV H[ SHFIHG SURJUHW ~

Success Ratio = # students meeting progress goals / Sum of students expected progress

J LV LPSRUIDQI IR QRIH HKDII IKH VIDIHZLGH DJJUHJDIH RI 36XP R1 VIXGHQIV H[ SHFIHG SURJUHW™ LV HTXDO
to the statewide basis for the long-term goal.

Therefore, expectations for every continuously enrolled English language learner student with a
current and prior year NYSESLAT score are used to compute the denominator while schools only
get credit for students who make annual progress in the computation of the numerator.

Step 4: Use the computed school success ratio to assign the school a level 1-4 performance.
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ratio of 1.25 corresponds to a Level 4. Thus, to score at the highest level, schools must demonstrate
substantial success in supporting student progress above what is expected.

Table D: Success Ratio to Achievement Level Conversion

Success Ratio Level
0-0.49 |
0.50 - 0.99
1.0-1.24 |
1.25+ |

e. School Quality or Student Success Indicator(s). Describe each School Quality or Student
Success Indicator, including, for each such indicator: (i) how it allows for meaningful
differentiation in school performance; (ii) that it is valid, reliable, comparable, and
statewide (for the grade span(s) to which it applies); and (iii) of how each such indicator
annually measures performance for all students and separately for each subgroup of
students. For any School Quality or Student Success indicator that does not apply to all
grade spans, the description must include the grade spans to which it does apply.

1HZ <RUN 6IDIHTV VHOHFILRQ RI PHDVXUH RI VFKRRO TXDOLIN\ DQG VIXGHQW VXFFHW ZDV LQIRUPHG E\
extensive stakeholder engagement. More than 2,400 stakeholders responded to an online survey,
and more than 1,000 persons attended regional meetings at which participants responded to direct
questions about indicators of school quality and student success. New York State solicited
feedback about indicators that could be used beginning with 2017-18 school year results, as well as
those that might be added to the system in the future. See pages 8-20 for a discussion of the
extensive process by which New York State sought public feedback on the proposed measures.

At the elementary-, middle- and high school levels, New York State will initially use chronic
absenteeism as its measure of school quality and student success. Research shows that both student
engagement and regular school attendance are highly correlated with student success. Students
who miss more th
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during different points in the school year. For example, a student who misses four days of school
and was enrolled from September 1 through January 31 would not be considered chronically
absent. However, a student who is enrolled only for the month of December, yet missed four days
of school, may be categorized as such. This definition has the advantage of identifying chronically
absent students regardless of the point in time at which they enter the district or school.
Suspensions will not be considered absences because suspended students must receive alternate
instruction, if the student is of compulsory school age. Similarly, a student who is not present in
school for an extended period for medical reasons would receive instruction at home and would
not be reported as absent. Preliminary modeling by the New York State Education Department
indicates that there is significant dispersion of results on this measure across schools and
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Additionally, at the high school level, New York State will initially use a College, Career, and
Civic Readiness Index as a measure of school quality and student success. Such an indicator drew
substantial support from respondents to the survey mentioned above, with two-thirds strongly
supporting or supporting the use of a College, Career, and Civic Readiness Index. New York State
believes that a measure that incentivizes schools to ensure that students graduate with the most
rigorous possible high school credential will enable more students to succeed than a measure that
merely values completion. In addition, research demonstrates that students benefit from
participation in advanced coursework, even if students are unable to achieve college-ready scores
on exams associated with such coursework or to earn college credit when enrolled in a course that
offers both high school and college credit.

1HZ <RUN 6IDIHV &R00HIH &DUHHU DQG &LYLF SHDGLQHW ,QGH[ ZL00 JLYH FUHGLK IR VFKRROV IRU
students who pass high school courses and additional credit for students who achieve specified
scores on nationally recognized exams associated with these courses or who earn college credit for
participation in dual enrollment courses. Including this indicator as a measure of school quality and
student success will encourage more schools to offer advanced coursework to more students.
Additional elements of the index will include successful completion of a career technical course of
study, receipt of an industry-recognized credential, and completion of the Seal of Biliteracy, as
well as results from students who participate in the New York State Alternate Assessments.
Alternative means to create an indicator of civic engagement will also be pursued.

The College, Career, and Civic Readiness Index is a number that will range from 0 to 200° and
will be computed by multiplying the number of students in an accountability cohort demonstrating
college and career readiness by the weighting for the method by which the student demonstrated
college and career readiness, divided by the number of students in the accountability cohort*!:

Readiness Measure Weighting
e Regents Diploma with Advanced 2
Designation
e Regents Diploma with CTE
Endorsement
* Regents Diploma with Seal of
Biliteracy

* Regents Diploma and score of 3 or
higher on an AP exam

e Regents Diploma and score of 4 or
higher on IB exam

e Regents Diploma and the receipt of an
industry-recognized credential or

101t is theoretically possible for a subgroup to have an Index of more than 200 if all students in the accountability
cohort for a subgroup graduate with a readiness measure than is weighed as a 2 and the subgroup also has students
from a prior cohort who earn a high school equivalency diploma and are added to the index. Should this occur, the
index will be capped with a score of 200.

1 The weighting given to students who earn a high school equivalency diplos
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The College, Career, and Civic Readiness Index will be reported based on the 4-year cohort as of
June 30",

As indicated previously, the Progress Measure that is used as another academic indicator for

elementary and middle schools is used as a measure of school quality and student success at the
high school level.

In addition,
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For purposes of school differentiation, the chronic absenteeism indicator and College, Career, and
Civic Readiness Index for each subgroup in a school is converted to an Index Level that ranges
from 1-4, as follows:

Did not meet Long-  Met Long
Term Goal
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Indicator

Measure

Student Access to Highly
Quialified Teachers

% of fully certified/effective teachers
% of in-field teachers in each school
% experienced teachers (e.g., with 3+ years of experience)

Access to Staffing
Resources

Integration of Students

Student’s class size
Number of counselors per student

A measure of the extent to which students of different subgroups
(by race/ethnicity, socioeconomic status, English language learners
and students with disabilities) are in schools and classrooms
together, relative to their presence in the district as a whole.

High School Credit
Accumulation /
Completion of Required
Credits /
Successful completion of
coursework for
graduation
Student Attainment of
Industry- Approved
Licenses or Certificates
Post-Graduation
Outcomes
Postsecondary
Enrollment Rates
Postsecondary
Persistence Rates

High School, and Postsecondary Success
Average credit accumulation per year

% of students reaching a specified # of credits

% of students in a high school cohort who have successfully
completed all credits for graduation

Percentage of students acquiring an industry-recognized license or
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metrics that include both those that are used for accountability and those that measure important
aspects of schooling, but are not appropriate to be used for high-stakes decisions.

v. Annual Meaningful Differentiation (ESEA section 1111(c)(4)(C))

a. Describe the State’s system of annual meaningful differentiation of all public schools in the
State, consistent with the requirements of section 1111(c)(4)(C) of the ESEA, including a
description of (i) how the system is based on all indicators in the State’s accountability
system, (ii) for all students and for each subgroup of students. Note that each state must
comply with the requirements in 1111(c)(5) of the ESEA with respect to accountability for
charter schools.

New York State will differentiate all public schools in the State, including charter schools, into the
following categories using each of the indicators specified in Section iv for which a subgroup will
be held accountable: Comprehensive Support and Improvement Schools, Targeted Support and
Improvement Schools, Schools in Good Standing, and Recognition Schools. To determine the
category into which a subgroup will be differentiated, New York State assigns a Performance
Level from 1-4 for each measure for which a subgroup in a
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10.1 to 50% 2

50.1 to 75% 3

Greater than 75% 4

e Combine the results of weighted average with the Core Subject Performance Index to
create a Composite Performance Index.

e 5DQN RUGHU KH VFKRROV RQ IKH &RP SRVLIH 3HUIRUPDQFH ,QGH[ DQG GHIHUPLQH IKH ORZHVH
$SFKLHYHPHQW

e "HIHUPLQH IIKH 6FKRROV KD DUH ZHYH)  IRU *URZIK LH VFKRROV ZLiK D WKUHH \HDU OHDQ
*URZIK 3HUFHQILOH RT 0HVV KDQ
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e 5DQN RUGHU KH VFKRROV RQ WKH = HLIKIHG &RPSRVLIH ,QGH[ DQG GHIHUPLQH WKH 0RZHWY
&RPSRVLUIH ,QGHL
e 5DQN RUGHU IIKH VFKRROV RQ lIKH DQG  \HDU XQZHLIKIHG JUDGXDILRQ UDIH DQG GHIHUPLQH
WKH ORZHVI
o $GG IKH &RPSRVLIH ,QGH[ UDQN DQG IIKH *URZIK SDQNV DQG GHIHUPLQH IKH 0RZHW
&RPELQHG &RPSRVLIH ,QGHL ~ *URZIK
e 8VHIKH IDEH EHORZ IR LGHQILI\ VFKRROV IRU &6,

Classification | Composite | Graduation Combined ELP | Progress* Chronic College
Rate Composite Absenteeism* | Career and
Index and Civic
Graduation Readiness*
Rate
CSl Both Level 1 1 Any Automatically Identified
CSl Either Level 1 1 None Any One Level 1
CSl Either Level 1 1 1 Automatically Identified
CSl Either Level 1 1 2 Any one Level 1
CSl Either Level 1 1 3-4 Any two Level 1

New York State will identify a minimum of 5% of all Title I high schools in the State, as well as
what has historically been the small number of non-Title | schools in the State that perform at the
level that caused Title I schools to be identified.
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c. Comprehensive Support and Improvement Schools. Describe the methodology by which
the State identifies public schools in the State receiving Title I, Part A funds that have
received additional targeted support under ESEA section 1111(d)(2)(C) (based on
identification as a school in which any subgroup of students, on its own, would lead to
identification under ESEA section 1111(c)(4)(D)(i)(I) using the State’s methodology under
ESEA section 1111(c)(4)(D)) and that have not satisfied the statewide exit criteria for such
schools within a State-determined number of years, including the year in which the State will
first identify such schools.

New York State
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which will include an analysis of the cause for low participation and a list of potential mitigating
actions that the school will seek to pursue in the following year. NYSED will also require

Revised State Template for the Consolidated State Plan 77


https://www.engageny.org/resource/assessment-101




Revised State Template for the Consolidated State Plan

79



Revised State Template for the Consolidated State Plan



Improvement Steps for Targeted Support and Improvements Schools

The district will oversee the improvement steps for TSI schools, while the State will monitor and
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Improvement Steps for Targeted Support and Improvements Schools
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As stated earlier, the Department will provide support for CSI schools and TSI schools in eight
different ways, each of which is outlined below:

Supporting the Comprehensive Diagnostic Needs Assessment Process

In order for the State to help schools identify the best solutions for the specific challenges that the
school faces
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The Comprehensive Diagnostic Needs Assessment process in New York State will consist of three
components:

e A review of school/district quality
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Longitudinal data that show trends over time, including data by subgroup

Survey results from surveys of students, teachers, and families

Suspension data

Office referral data

In-School/Out-of-School Suspension Data

Teacher Turnover data

Teacher Attendance

The average number of professional learning opportunities that a teacher has within a

school year

9. Promotion Rates by grade

10. Student Attendance

11. Average Class Size

12. Average number of minutes of instruction provided per day (exclusive of recess, lunch,
study halls)

13.

LN wNE
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this shift toward technical assistance has been overwhelmingly positive. In a survey of 70
principals who received IIT reviews in 2016-17, the Department received the following responses:

e 71% of principals gave the highest rating, and an additional 20% of principals gave the
second highest rating, when asked the extent to which they feel that they can use the
recommendations provided to advance the school.

e 78% of principals describe the ideas beyond the recommendations that the principals have
received DV D UHVXOl RI WKH UHYLHZ DV 3QXPHURXV" RU 3IIUDQVIRUPDILYH ~

e 83% of principals gave the highest or second highest score when asked if they feel that the
review
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In addition to the direct technical assistance that the State provides to principals through the
DTSDE review process, New York State also uses the DTSDE rubric and review process as a
means to build the capacity of LEA leaders and school leaders. Since 2012, the State has annually
conducted several Focus District Institutes, at which district and school leaders are provided
specific guidance concerning promoting school improvement strategies within the DTSDE rubric,
conducting DTSDE reviews, serving as a member on a DTSDE IIT, and developing plans that are
based on the DTSDE Needs Assessment.

The State has offered more extensive technical assistance to interested districts and school leaders
through the development of Professional Learning Communities and a DTSDE Reviewer
Certification program. In addition, to ensure that the DTSDE reviews conducted by LEAS are done
with fidelity, the State has developed a Lead Reviewer Credential that must be obtained by any
individual conducting two or more district-led DTSDE reviews. To receive the credential,
reviewers must fulfil a training requirement and a shadowing requirement, in addition to passing
an on-line assessment. To ensure that reviewer practices reflect current expectations, the
Department requires those with the DTSDE District Lead Credential to renew the credential each
year. In addition, the Department
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that

such as posting on the Internet, distribution through the media, and distribution through
public agencies. In addition, the plan will include a section that outlines the extent of
stakeholder involvement in the improvement planning process. The State will reject plans
from CSI schools that do not provide adequate evidence of involvement from parents and
families.

» Be implemented no later than the beginning of the first day of regular student attendance

7KH = HSDUWPHQI KDV HWIDEOLVKHG 4-XDUIHUO\ /HDGLQJ ,QGLFDHRU SHSRUIV IR SURYLGH D VLQJOH 3UXQQLQJ
UHFRUG"™ WKat documents progress toward achieving the SMART (i.e., Specific,

Measurable, Ambitious, Results-oriented, and Timely) goals identified in the SCEP. The template
also serves as a tool to assist in strategic decision making based on concrete data. The report is to
be completed by the school leader, in collaboration with the School Leadership Team, and
submitted to the superintendent or his/her designee for review and verification each quarter.

The process has been designed to provide a road map for improvement that districts and schools
can use throughout the year. In addition, the Department will continue to provide ongoing
technical assistance through feedback on plans submitted, statewide trainings and webinars, and
individual assistance and support. Under ESSA, the State will be responsible for approving and
monitoring the improvement plans at CSI schools, while the district will approve and monitor the
improvement plans at TSI schools. The State will provide guidance and support to districts to
assist them with this responsibility.

As part of the New York StatefV HIIRUIV IR HQVXUH WKDIl \KH QHHGs assessment process results in
schools and districts identifying and implementing the best solutions for the challenges that the
schools and districts face, the State will shift the needs assessment process under ESSA.

Currently, identified schools undergo a full diagnostic DTSDE review or a modified DTSDE
review each year. Under ESSA, after the initial Comprehensive Diagnostic Needs Assessment98 identifan3BT/F2
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work with stakeholders to ensure that the Progress Review process can provide useful feedback to
schools. The additional components of the Progress Needs Assessment will allow the schools to
use data to identify needs and to determine the extent to which progress has been made toward
goals.

Districts will have the option to revisit their initial Diagnostic DTSDE review and conduct a new
Comprehensive Need Assessment in lieu of a Progress Needs Assessment when it has been
determined that the initial diagnosis may not have accurately identified the areas in need of
support. In addition, all CSI schools that do not make progress in both Year 1 and Year 2 will
receive a new Diagnostic DTSDE Review in Year 3 of identification. CSI schools that completed
their second Diagnostic DTSDE Review in Year 2 will not be required to receive an additional
Diagnostic Review in Year 3. The State will provide support by leading Progress Reviews in some
CSl schools in Year 2 and leading second Diagnostic DTSDE Reviews in some schools that do not
make progress in both Year 2 and Year 3.

Supporting the Implementation of Evidence-Based Interventions and Improvement Strategies

During conversations with a variety of stakeholders throughout New York State, the Department
repeatedly heard that intervention is a serious step that must be applied selectively to schools that
are struggling to make gains. The Department also heard from numerous stakeholders that it must
remember that the struggles facing a school are often not the result of a lack of effort.

Stakeholders suggested that one-size-fits-all requirements can present additional challenges or may
not be appropriate for the circumstances of the school, and, therefore, flexibility was necessary for
districts and schools to identify the best solutions for their specific circumstances.

New York State has incorporated the feedback from stakeholders with the lessons learned over the
years to develop a system that moves away from overly prescriptive requirements upon
identification, and instead uses the requirements for CSI schools as a way to promote best practices
and better position schools and districts to be successful. Additional actions will be necessary for
schools that do not show progress, a process that is outlined in the section: Providing Additional
Support and Oversight for Schools Not Making Progress.

Under ESSA, CSI and TSI schools will be required to include at least one evidence-based
intervention in their annual plans. Both CSI and TSI schools will be encouraged to utilize the
DTSDE Resource Guide) when selecting interventions to address needs that were identified during
the Comprehensive Diagnostic Needs Assessment process. In addition, the State will serve as a
resource to connect districts and CSI and TSI schools to clearinghouses that have identified Evidence-
based Interventions. CSI and TSI schools will have the flexibility to identify an Evidence-based
Intervention to address the root causes identified during the needs assessment process.

To promote the adoption of organizational best practices, New York State will require all CSI
schools to adopt at least one school
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development series for each of these strategies during the 2018-19 school year to assist districts
and schools in beginning these interventions. The State will use this training as a means of
providing technical assistance and establishing Professional Learning Communities for identified
schools that are
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and for CSlI schools. In districts offering Public School Choice, a parent of a student attending a
CSI school may request a transfer to a school classified as In Good Standing. If there are no
schools In Good Standing available, the district may offer a transfer to a TSI School.

The State wants to ensure that parents of students attending schools experiencing significant
decline are provided with options. Therefore, in any instances in which the Achievement Index of
a CSl school declines for two consecutive years, public school choice will no longer be an option,
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In addition, the State is uniquely positioned to connect CSI schools to schools that have
successfully addressed challenges and made gains. The State will connect CSI schools and
districts to other schools and districts of similar demographics when the State believes that the CSI
schools and districts can learn from the higher-performing schools. One way that the State will do
this is by identifying schools that have met certain criteria for success and identifying them as
35HFRJQLILRQ 6FKRRIV ~ )URP IIKLV 0LVHi WKH 6HIDIH ZL00 EH DEOH WR LGHQILI\ 7LI0H , SHFRJQLILRQ
Schools and consider ways to have Recognition Schools provide support to CSI schools. The State
is currently conducting a similar program that involves Reward Schools providing direct support to
Priority and Focus schools through activities such as mentoring principals and serving as
instructional training sites.

The State also has a number of Regional Technical Assistance providers able to support identified
schools. The Board of Regents portfolio includes 37 regional Boards of Cooperative Educational
Services (BOCES). Each BOCES is led by a District Superintendent, who is both its Chief
([HFXILYH 211LFHU DQG KH &RP PLWLRQHUIV UHSUHVHQIDILYH LQ WKH ILHOG 7KLV VIUXFIXUH LV XQLTXH
within the United States and allows the Department to have an unparalleled statewide presence and
effect at the local level. The BOCES are linked through a formal network that includes the
Assistant Superintendents of Instruction from each BOCES, instructional administrators from each
of the Big 5 city school districts, and Department senior staff. These representatives convene and
communicate regularly, serving as a conduit for the exchange of information and best practices
across the State. BOCES employ more than 34,000 staff, who provide services to school districts
and operate 12 Regional Information Centers (RICs) that annually provide districts with over $300
million in technology-related services. The BOCES governance structure; their statewide presence;
and their cadre of practitioners and experts in data analysis, assessment, curriculum and
instruction, and technology have made BOCES a reliable and consistent infrastructure for the
delivery of professional development programs and technical assistance as New York State.

New York State has a long history of providing extensive specialized Technical Assistance to
identified subgroups of students through External Technical Assistance Centers. Regional Special
Education Technical Assistance Support Centers (RSE-TASC) and Regional Bilingual Education
Resource Networks (RBERNS) have continued to provide high-quality technical assistance,
professional development, and information dissemination (materials) to school districts. Under
ESSA, both the RSE-TASC and RBERN will continue to provide representatives for DTSDE
reviews. These individuals often provide support to the identified schools prior to the review and
after the review as well.

Another major resource for teachers in New York State
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required to let the State know what measurement instrument the district will use. The tool should
be used to identify the areas to which the district will direct its support. The District will be
required to submit the results of this assessment along with a plan for support based on the
assessment.

Additional Interventions Available

In past years, New York State has pursued dramatic school change through a variety of
interventions and policy initiatives that will continue to be available for use. These initiatives have
been supported by a strong statutory and regulatory framework. The range of interventions allows
New York State to identify an approach toward intervention and support that is most appropriate in
addressing the specific needs of the district or school.

The current interventions available for addressing the needs of low-performing schools in New
York State include the Schools Under Registration Review (SURR) process, Education Partner
2UJDQLIDILRQV (32V = LVILQIXLVKHG (GXFDIRW -RLQI ,QIHUYHQILRQ 7HDP UHYLHZV &RPPLWLRQHUV
Regulations concerning requirements for identified schools, and the New York State Receivership
Law.

Schools Under Registration Review (SURR)

Any public school in a school district that is identified as being among those that are farthest from
meeting the benchmarks established by the Commissioner or as being a poor learning environment
may be identified as a School Under Registration Review (SURR). A SURR must undergo a
resource, planning, and program audit, and develop and implement a restructuring plan that
outlines how the school will implement one of four federal intervention models. If a SURR fails to
demonstrate adequate improvement within three academic years, the Commissioner shall
recommend to the Board of Regents that its registration be revoked. Following revocation of a
VFKRROTV UHILVIUDILRQ WKH &RPPLVWLRQHU KDV lIKH DXKKRULIN\ #R GHYHORS D SO0DQ WR HQVXUH WKDII iKH
educational welfare of affected students is protected.

In July 2015, the Board of Regents made adjustments to the SURR provisions to incorporate the
New York State Receivership Law that was adopted in 2015. As a result, any school identified as
being under Registration Review that was also identified as a Struggling School or Persistently
Struggling School pursuant to Section 100.19 under the Receivership Law was required to
implement school receivership.

As a result of this adjustment, schools that have been identified as being among the lowest-
performing for more than three consecutive years are placed under Receivership. Alternative
schools (e.g., Transfer high schools and Special Act schools) will not be automatically placed into
Receivership; instead, the Commissioner will work with the district, should any alternative school
be identified as among the lowest-performing for more than three consecutive years, to determine
the most appropriate interventions for that school. The School Under Registration Review process
remains in effect and can be utilized for schools that have been identified as the farthest from
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meeting the benchmarks established by the Commissioner or as being a poor learning
environment.

In July 2015, the Board of Regents revised the conditions for which a school could be identified as
a poor learning environment and, therefore, be identified as a SURR by the Commissioner. A
school may now be identified as a poor learning environment if there is evidence that the school
does not maintain required programs and services or evidence of failure to appropriately refer for
identification and/or provide required programs and services to students with disabilities pursuant
to &RPPLWLRQHUV 5HJX0DILRQV or evidence of failure to appropriately identify and/or provide
required programs and services to English language learners pursuant to &RP PLVWLRQHUIV
Regulations.

Education Partner Organization (EPO)
Under Education Law 211
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of the additional assistance that
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Supporting the Comprehensive Diagnostic Needs Assessment process

«Supplying a Department representative to conduct DTSDE reviews for CSI Schools (Year 1)

*Supplying a Department representative to conduct Progress Reviews and DTSDE reviews in CSI

schools not making progress (Years 2 and 3)

*Providing training to Districts on conducting Comprehensive Needs Assessments in TSI Schools

*Providing feedback to Districts on Comprehensive Needs Assessments conducted for TSI
schools

*Administering a Reviewer Credential program to ensure that those conducting reviews for
districts have specific skills

*Providing guidance and training on conducting Resource Audits and analyzing Tier 2 and Tier 3

indicators

Providing additional support and oversight for schools not making

progress

«Offering on-site and off-site technical assistance to schools that do not make gains each
year

*Having all DTSDE reviews after Year 1 focused on CSI schools that have not made gains

*Requiring districts with CSI schools that did not make gains in Year 1 to complete a
Principal Support Report to identify areas where assistance is needed

*Requiring districts with CSI schools that do not make progress in Year 1 and Year 2 to
complete an assessment of School Leader capacity

*Requiring CSI schools that do not make progress in Year 1 and Year 2 to partner with a
Regional Technical Assistance Center

«Placing all CSI schools that are re-identified as CSI schools into the Receivership program

*Placing any current Priority School that is identified as a CSl school on the initial list into
the Receivership program

Considering additional interventions when applicable, such as identifying a school as SURR
or utilizing the Distinguished Educator

Supporting the development and implementation of schoolwide plans
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Supporting the implementation of Evidence-based Interventions and
Improvement Strategies
«Connecting schools and districts to Evidence-based Interventions

«|dentifying select Schoolwide Improvement Strategies for CSI schools to consider and providing
training to support the planning and implementation of those strategies

«Limiting the transfer of incoming teachers at CSI schools to those who have been rated
Effective or Highly Effective in the most recent evaluation year (consistent with Collective
Bargaining Agreements)

*Requiring CSI schools to ensure that staff receive PD on the implementation of the plan

*Providing training and guidance to CSI schools and districts to support the establishment of a
Parent Participatory Budget process

*Requiring CSI and TSI schools to complete annual surveys of parents, teachers, and students
«Assisting districts with identifying surveys to use

Promoting District-wide Improvement through Training and Support to

Districts

*Providing training on supporting identified schools through topics such as:

econducting Comprehensive Diagnostic Needs Assessments and Progress Needs
Assessments

eidentifying root causes

eaddressing root causes through Evidence-based Interventions,
*developing and approving improvement plans

eestablishing a Parent Participatory Budgeting process

Providing data to inform plans and call attention to inequities

«Offering data comparing schools to schools within the district and across New York State

*Publishing per-pupil expenditures for each district and school on the New York State
website

*Publishing a New York State Equity Report that identifies rates of assignment to
Ineffective, Out-of-Field, and Inexperienced teachers between minority and low-income
students in Title | schools and non-low-income, non-minority students in non-Title |
schools at the district level

«Establishing annual cycles of resource allocation reviews of districts with significant
numbers of identified schools

*Engaging with districts where inequities are identifed to determine the most appropriate
actions that to reduce and eliminate these inequities
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Connecting schools and districts with other schools, districts, and professionals

*Providing opportunities for identified schools and districts to connect with schools and
districts facing similar challenges

*Providing opportunties for identified schools to connect with higher-performing schools
with similar demographics

«Connecting schools to Regional Technical Assistance providers, such as BOCES, RSE-TASC
and RBERNs

Allocating and monitoring school improvement funds

«Providing Title | identified schools with a base allocation to develop and implement their
improvement plan

«Offering an additional allocation to Title | CSI schools that make progress, and an additional
allocation in conjunction with technical assistance to schools that do not make progress

«Incentivizing socioeconomic integration through grants

Providing additional support and oversight for schools not making

progress

+Offering on-site and off-site technical assistance to schools that do not make gains each
year

*Having all DTSDE reviews after Year 1 focused on CSI schools that have not made gains

*Requiring districts with CSI schools that did not make gains in Year 1 to complete a
Principal Support Report to identify areas where assistance is needed

*Requiring districts with CSI schools that do not make progress in Year 1 and Year 2 to
complete an assessment of School Leader capacity

*Requiring CSI schools that do not make progress in Year 1 and Year 2 to partner with a
Regional Technical Assistance Center

«Placing all CSI schools that are re-identified as CSI schools into the Receivership program*

«Placing any current Priority School that is identified as a CSI school on the initial list into
the Receivership program*
*Transfer schools will not automatically be placed in Receivership, but will instead be
reviewed to determine the appropriate intervention.

Considering additional interventions when applicable, such as identifying a school as SURR
or utilizing the Distinguished Educator

f. Additional Optional Action. If applicable, describe the action the State will
take to initiate additional improvement in any LEA with a significant number
or percentage of schools that are consistently identified by the State for
comprehensive support and improvement and are not meeting exit criteria
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Ineffective teacher Teacher who receives an Ineffective rating on his/her
overall composite rating.'*

Out-of-field teacher Teacher who does not hold certification in the content
area for all the courses that he/she teaches.'®

Inexperienced teacher Teachers with three or fewer years of experience.

Low-income student Student who participates in, or whose family participates

in, economic assistance programs, such as the free or
reduced-price lunch programs, Social Security Insurance
(SSI), Food Stamps, Foster Care, Refugee Assistance
(cash or medical assistance), Earned Income Tax Credit
(EITC), Home Energy Assistance Program (HEAP),
Safety Net Assistance (SNA), Bureau of Indian Affairs

Revised State Template for the Consolidated State Plan 109



ineffective out-of-field
teacher teacher
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e Low income students in Title | schools are 11 times more likely to be taught by a teacher
who received a rating of Ineffective, compared to students who are not low income in non-

Title I schools.
e Minority students in Title | schools are 13 times more likely to be taught by a teacher who
received a rating of Ineffective, compared to non-minority students in non-Title I schools.

e Low income students in Title | schools are nearly three times more likely
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Student Placement with Inexperienced Teachers
40%

35% 32% 33%

30%
25%
20%

16% 16%
15%
10%
5%
0%
Low Income Students Non-Low Income Students Minority Students Non-Minority Students
in Title I Schools in Non-Title | Schools in Title | Schools in Non-Title I Schools

e Low income students in Title | schools are twice as likely to be taught by a teacher with 3
or fewer years of experience, compared to students who are not low income in non-Title |
schools.

e Minority students in Title | schools more than two times more likely to be taught by a
teacher with 3 or fewer years of experience, compared to non-minority students in non-
Title I schools.

Similar trends are seen within student subgroups:

Student Placement with Ineffective Teachers by Student

Subgroup
2.0%
1.5% 1.4%
1.2% 1.2%
1.0%
1.0%
0.6% 0.6%

0.5%

0.5%
. O -

0.0%

Asian Black Hispanic White Non-ELL SWD Non-SWD

Revised State Template for the Consolidated State Plan 112



e Asian students are more than twice as likely, and Black and Hispanic students more than
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e Asian students are more likely than White students, and Black and Hispanic students are
nearly two times as likely as White students, to be placed with an out-of-field teacher
than are their counterparts.

ELL students and students with disabilities are all more likely to be placed with an out-of-
field teacher than are their counterparts.

As previously stated, the Department seeks to ensure that all students have equitable access to
effective, qualified, and experienced teachers and school leaders. Given our persistent subgroup
achievement gaps, this goal is one that we must achieve with great urgency.

The Department firmly believes that investment in our educator workforce is the critical
component in closing the achievement gap and helping all of New York State
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time building capacity Statewide, the Department will provide the following types of technical
assistance and support to LEAs:

1. Provision of equity reports
2. Continued investments in the professional development of teachers and school leaders

3. Expansion of toolkits and other resources associated with the Educator Effectiveness
Framework and Leadership Pathway Continuums

4. Outlines of key indicators for Talent Management Systems
5. Example LEA profiles

As described further in Section D of this plan, the Department will provide support and technical
assistance to LEAs as they work to understand the equity metrics; identify sources of appropriate
data and methods for additional local analyses; and guide LEAs in the design of comprehensive
systems of professional learning, support, and advancement for all educators. There will be regular
opportunities for diverse stakeholders to reflect upon, refine, and help shape enhancements to the

* HSDUIPHQIV SIDQ

To promote transparency, the Department will annually publish Equity Reports at both the State

and district level on its Public Data Access site, data.nysed.gov, that describe differences in rates

of assignment to ineffective, out-of-field, and inexperienced teachers between minority and low-

income students in Title I schools and non-low-income, non-minority students in non-Title |

schools. These reports will be published annually so existing gaps and progress in closing those

gaps will be able to be compared from year to year. For a complete description of the metrics t to ineffective, out

Revised State Template for the Consolidated State Plan 115


http://www.sciencedirect.com/science/article/pii/S1054139X14002547?via%3Dihub
http://www.sciencedirect.com/science/article/pii/S1054139X14002547?via%3Dihub

difficulties, anxiety, and depression*® and are twice as likely as non-bullied peers to experience
negative health effects, such as headaches and stomachaches.*®

Respect is a learned behavior, and it has never been more important than today that schools take
proactive steps to keep students safe from bullying and harassment. Prevention starts before an
incident occurs, and, to be successful, schools must:

e Send a unified message against bullying, harassment, intimidation, and discrimination to
students, staff, and parents

» Ensure supportive and positive classroom environments

e Practice de-escalation techniques

e Communicate with students, staff, and parents about their roles in prevention and intervention

e Take student complaints seriously and ensure that they are addressed quickly and competently

e Ensure that student discipline practices are equitable and proportionate to the incident

e Reduce the overuse of punitive and exclusionary responses to student misbehavior

With these goals in mind, the Department will support districts in creating conditions that

maximize all studentV{ learning, especially for traditionally marginalized youth, including youth of
color, LGBTQ youth,
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tolerated and accepted, but are embraced and integrated into school life and curriculum, requires a
thoughtful examination of school culture.

To facilitate incorporating these tenets into daily practice in schools, the Department will continue
to develop and build upon existing guidance and resources and to enhance efforts to build and
maintain positive school climates. Efforts will be expanded to provide capacity-building guidance,
strategies, best-practice resources, and professional development for school administrators,
instructional staff, and non-instructional staff, as follows:

e Require that LEASs collect data on incidents of violence and bullying, discrimination or

harassment, and report these to the Department
« Identify Persistently Dangerous, and Potentially Persistently Dangerous Schools, using a
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e Continue to promote the use of the USDE climate surveys as an effective tool for
measuring school climate during statewide and regional meetings with the field

In addition, the Department will continue to foster school climates that are safe and engaging.
When students are physically healthy; emotionally supported; have safe routes to school; and
access to quality after school programs, recess and extra-curricular activities, and health and
wellness programs, student attendance will improve.

7. School Transitions (ESEA section 1111(g)(1)(D)): Describe how the State will support
LEAs receiving assistance under Title I, Part A in meeting the needs of students at all levels
of schooling (particularly students in the middle grades and high school), including how the
State will work with such LEASs to provide effective transitions of students to middle grades
and high school to decrease the risk of students dropping out.

7R PHHIIKH QHHGV RI 2ZHZ <RUN 6IDIHTV ULFKO\ GLYHUVH VIIXGHQIV DQG IDPLOLHV IIKH = HSDUIPHQW ZL00
support the development of resources, the coordination of aligned initiatives, the provision of
technical assistance, and support of LEA-planned and LEA-implemented prekindergarten through
Grade 12 (P-12) transition programs.

The Department recognizes that all transitions are critical processes rather than isolated events.
Students and families experience many transitions as they move into, through, and out of the
school setting: from home environments to school, from school level to school level, from program
to program, and from school to higher education and/or career. The ease and continuity of
IUDQVLILRQV SOD\ D VLIQLILFDQI UROH LQ HDFK VIXGHQIfV 0HDUQLQJ ZHl0-being, and desire to stay in
school. Successful transition programs reduce dropout
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during, and after key transition points. Successful transition teams should begin planning two years
before each transition point, and implement activities no later than one year before each transition

point. Transition teams will:

» Be composed of decision-makers at both ends of each key transition point
e SHIOHFI WKH GLYHUVH FKDUDFWHULVILFV FLUFXPVIDQFHV DQG QHHGV RI WKH GLVIULFIfV FRPPXQLIN\ RI

learners and families
e Develop and implement whole group, small group, and individual outreach strategies to

engage families * especially families whose circumstances do not provide for many
opportunities to,
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In 2015, New York State began a process of review and revision of its current English Language
Arts (ELA) Learning Standards, which were adopted in 2011. Through numerous phases of public
comment and virtual and face-to-face meetings with committees, the NYS P-12 ELA Learning
Standards were developed. These revised standards reflect the collaborative efforts and expertise
of all constituents involved. An Early Learning Standards Task Force (Task Force) was also
convened in 2017 to conduct an in-depth review of the Prekindergarten + Grade 3 ELA standards
for clarity, alignment, and developmental appropriateness, and to provide guidance and support for
the early grades.

To maximize success in early education experiences for children and to prepare them to transition
to elementary school, districts must actively engage families as home-school partners. One way to
welcome families is by performing home visits, an approved use of Title I and Title 111 funding.
Home visits have been shown to lead to improvement in child and family outcomes by increasing
parental LQYROYHPHQW LQ FKLOGUHQTV HGXFDILRQ VXSSRUILQJ SDUHQIVY capacity to develop their
FKLOGUHQYV HDUO\ OLWHUDF\ DQG 0DQJIXDJH VNLOOV DQG KHISLQJ FKLOGUHQ DFKLHYH VFKRRO VXFFHW LQIR WKH
elementary grades.?* In addition, schools should partner with Head Start, day care centers, before
and after school programs, and other community-based organizations to promote a shared vision
and understanding of how what children need to know and be able to do at various stages of
GHYHORSPHQI = LIK KLV LQ PLQG WKH = HSDUIPHQIfV 21ILFH R1 (DUO\ /HDUQLQJ FRQYHQHG D 7KLQN
Tank with staff from the New York State Head Start Collaboration office and local Head Start
providers, with the mutual goal of creating a tool to improve coordination, communication and
collaboration between school districts, Head Start, and other community-based organizations in
providing early childhood education programs. The Department working in collaboration with the
ESSA Think Tank has developed a comprehensive Collaboration Tip Sheet, which has been
distributed to hundreds of early childhood education providers across New York State.

One of the first and most dramatic transitions for young children and their families is the transition
of children into kindergarten. Whether children are coming from home, day care, a prekindergarten
program, or another early childhood setting, building relationships and collaborations between
families and schools is critical to facilitating a smooth transition of students to kindergarten. This
is a time of great change for children, parents, and families, during which new relationships, new
expectations, DQG QHZ FRP SHIHQFLHV DUH EHLQJ GHYHORSHG 21WHQ KLV LV IKH SHULRG LQ D FKLOGYV OLIH
when the length of a structured school day becomes longer, and there is a shift to a more academic
focus. The Department believes that full-day kindergarten should be fully funded and available to
all children. Research shows that the value of children attending a full-day kindergarten program
allows teachers more time to promote formal and informal learning, reduces the number of
HUDQVLILRQV LQ D FKLOGYV GD\ DQG DWRZYV children to get used to a schedule similar to that which they
will have in first grade.? For all children, even those who are away from home for the first time,

24 Association of State and Tribal Home Visiting Initiatives. Home Visiting Provisions in Every Student Succeeds Act.
December 2015

%5 Walston, J. T., and West, J. (2004). Full-day and half-day kindergarten in the United States: Findings from the
Early Childhood Longitudinal Study, U.S. Department of Education, National Center for Education Statistics
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http://ccf.ny.gov/council-initiatives/head-start-collaboration-project/
http://www.p12.nysed.gov/upk/documents/TipSheetforCollaborationsBetweenSEDandHeadStartandOtherPreKProviders.pdf

full-day kindergarten sets the stage for first grade and beyond by helping students make the
transition to more structured learning.2

To help educators navigate these changes for children and families, the Department supports LEAS
in having a comprehensive plan for supporting the incoming students and their families as they
transition into a P-12 system. 7KH = HSDUIPHQIV Tool to Assess the Effectiveness of Transitions
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http://www.p12.nysed.gov/earlylearning/documents/FinalDistrictPKKTransitionSelfAssessmentmar19FINAL_1.pdf
http://www.p12.nysed.gov/earlylearning/documents/FinalDistrictPKKTransitionSelfAssessmentmar19FINAL_1.pdf

An approp
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Coordinating Secondary Transitions

New York State is committed to preparing every student for success in college, career, and
citizenship. Achieving this will require significant attention to critical transition points for students
within our education system, particularly into and through our secondary system. By strengthening
secondary transitions in partnership with critical partners, New York State will provide every child
with equitable access to the highest quality educational opportunities, services, and supports
designed to make these transitions seamless. New York State{V SIDQ LOOXVIUDIHV DQ LQIHQILRQDO HITRUW
to expand initiatives that serve students traditionally underrepresented in postsecondary education.

Successful secondary schools involve teachers, students, and families in continual planning to
VXSSRUI' IXGHQIV] DFDGHPLF DQG VRFLDO VXFFHVV LQ PLGGOH VFKRRO KLJK school, and beyond. Students
who have a successful transition into ninth grade are more likely to achieve academically,
emotionally, and socially + mitigating dropout risks and improving graduation rates. Research
demonstrates that the most significant evidence-based dropout prevention strategies are family
engagement, behavioral intervention, and literacy development. Additional strategies are academic
support, afterschool programs, health and wellness, life skills development, mentoring,
school/classroom environment, service-learning, and work-based learning.?®

The above dropout prevention strategies align well with components of successful transition
strategies across the P-12 spectrum, but more acutely during secondary and postsecondary
transitions. Strategies include providing students and their families accurate and useful
LQIRUPDILRQ VXSSRUILQJ VIXGHQIV] DFDGHPLF DQG VRFLDO VXFFHW DQG continual monitoring and
strengthening of transition programs based on success criteria such as attendance, achievement,
and dropout rates.?° To improve dropout and graduation rates, the Department encourages LEAs to
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http://www.highered.nysed.gov/kiap/precoll/lpp/
http://www.highered.nysed.gov/kiap/step/
http://dropoutprevention.org/meta-analysis-dropout-prevention-outcome-strategies/



http://www.highered.nysed.gov/kiap/SmartScholarsEarlyCollegeHighSchool_000.htm
http://www.highered.nysed.gov/kiap/scholarships/PTech.htm

e The MBK Challenge Grant Program funds LEASs to implement at least two of the six My
%URIKHUV Keeper milestones. Each of the MBK Challenge grant milestones contribute to
keeping students in school and moving them to a high school diploma, entry to
postsecondary education, and career:

o Entering school ready to learn, as evidenced by universal Pre-K access
0
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http://www.nysed.gov/mbk/schools/my-brothers-keeper
http://www.p12.nysed.gov/compcontracts/16-013-fcep/home.html

not limited to, entering the workforce, military, technical schools, and college. For many students,
choosing a path that fits them is the first real high-stakes life decision that they make for
themselves. The sooner that
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A. Title I, Part C: Education of Migratory Children

1. Supporting Needs of Migratory Children (ESEA section 1304(b)(1)): Describe how,
in planning, implementing, and evaluating programs and projects assisted under Title
I, Part C, the State and its local operating agencies will ensure that the unique
educational needs of migratory children, including preschool migratory children and
migratory children who have dropped out of school, are identified and addressed
through:
i. The full range of services that are available for migratory children from
appropriate local, State, and Federal educational programs;
ii. Joint planning among local, State, and Federal educational programs
serving migratory children, including language instruction educational
programs under Title 111, Part A;
iii. The integration of services available under Title I, Part C with services
provided by those other programs; and
iv. Measurable program objectives and outcomes.

New York State is committed to providing migratory children and youth with the resources and
supports necessary to enable them to progress steadily toward college and career readiness. The
full range of services that are available for migratory children and youth begins with the
identification and recruitment of eligible migrant children, ages 3 through 21, including preschool
migratory children and youth and migratory children and youth who have dropped out of school.
3,GHQILILFDILRQ™ LV IKH SURFHWV R1 GHIHUPLQLQJ WKH ORFDILRQ DQG SUHVHQFH RI PLJIUDQI FKLOGUHQ
S5HFUXLIPHQI™ LV GHILQHG DV HVIDEOLVKLQJ FRQIDFI ZLIK PLIUDQI IDPLOLHV H[S0DLQLQJ WKH 1HZ <RUN
State Migrant Education Program (NYS-MEP), securing the necessary information to make a
GHIHUPLQDILRQ WKDI WKH FKLOG LQYROYHG LV HOLJLEOH IRU IKH SURJUDP  DQG FHUILINLQJ IKH FKLOGYV
eligibility on the national Certificate of Eligibility (COE).

8SRQ PLIUDIRU\ VIXGHQIV] LGHQILILFDILRQ DQG UHFUXLIPHQI New York State will assess the unique
needs of migratory children and youth to determine what educational programs and support
services these students need to participate effectively in school. These needs assessments occur at
the statewide level, as well as at the individual level, as part of a larger continuum of processes and
practices to better serve the needs of migrant children and their families.

As per requirements under ESSA Sec. 1306. [20 U.S.C. 6396], the Comprehensive Needs

Assessment (CNA) seeks to identify the concerns and needs of migrant students and to gather
input on developing evidence-vecq0.0000091.97 r readiness. The
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At the same time, the regional Migrant Education Tutorial and Support Services (METS) Program
Centers, in consultation with schools and parents, assess the needs of all individual migrant-
eligible students by using the Student Intake Form and Academic Services Intensity Rubric (ASIR)

each year, as per requirements of the approved Service Delivery Plan (SDP) and Measurable
Performance Outcomes (MPOs).
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Goal Area: Graduation

State Decrease the gap in the statewide 4-year cohort graduation rate between
Performance migrant students and all NYS students by 10% annually, beginning in 2017.
Target

Overall

Strategy
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Goal Area: Out-of-School Youth (OSY)

State Provide and coordinate education and support services that meet the
Performance prioritized needs of out-of-school youth.

Target

(Statement of

Intention)

Strategy Provide instruction to support the development of language proficiency,

educational goals or life skills.

Strategy 4.1 Beginning in fall 2016, all migrant OSY will have a complete, updated NYS
Migrant Student Needs Assessment wit